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Conclusions
We liǀe at a Đoŵpeiiǀe soĐietǇ ǁith ĐhalleŶges ďeǇoŶd ƌegulaƌ skills oƌ ƌegulaƌ Đouƌse 
pƌogƌaŵs. “tudeŶts, pƌofessioŶals oƌ aŶǇ otheƌ ǁoƌkiŶg iŶ Đoŵpeiiǀe eŶǀiƌoŶŵeŶt 
aƌe eǆposed to a XXI ĐeŶtuƌǇ pƌofessioŶal ĐhalleŶge: ǀeƌsailitǇ.
 At this ĐoŶteǆt, siŶĐe theǇ Ŷeed to deǀelop difeƌeŶt ĐoŵpeteŶĐes at 
difeƌeŶt leǀels aŶd ĐoŶteǆts, a studeŶt of T“C Đouƌse has a pƌoile faƌ ďeǇoŶd the 
ƌegulaƌ aĐadeŵiĐ ;studeŶts that had ŵade theiƌ seĐoŶdaƌǇ sĐhoolͿ.
 Thus, ƌegaƌdiŶg T“C studeŶts pƌoile theǇ aƌe ďeteƌ pƌepaƌed foƌ Ŷeǁ 
ĐhalleŶges, pƌoďaďlǇ uŶlike uŶdeƌgƌaduate studeŶts. At uŶdeƌgƌaduate Đouƌses, these 
studeŶts ŵaǇ ďe ďeteƌ ƌeĐepiǀe thaŶ otheƌ studeŶts, siŶĐe theǇ alƌeadǇ got theiƌ 
aĐadeŵiĐ pƌoile, pƌaĐiĐal aŶd pƌofessioŶal eǆpeƌieŶĐe. Moƌeoǀeƌ, suĐh studeŶts 
ǁill ďe ďeteƌ aǁaƌe aŶd foĐused oŶ pƌaĐiĐal issues ƌegaƌdiŶg laďoƌ ŵaƌket aŶd 
pƌofessioŶal teƌŵs. Besides, T“C studeŶts ǁould Ŷeed addiioŶal tƌaiŶiŶg as ŵaŶǇ 
otheƌs siŶĐe theǇ alƌeadǇ took aŶ iŶteƌŶship.

Abstract

The PolǇteĐhŶiĐ IŶsitute of Leiƌia has ďeeŶ paƌiĐipaiŶg siŶĐe ϮϬϬϵ iŶ pƌojeĐt 
TƌaiŶFƌaŵe, a LeoŶaƌdo da ViŶĐi pƌojeĐt ǁheƌe ϭϮ iŶsituioŶs fƌoŵ ϵ ĐouŶtƌies aiŵ 
to Đƌeate a ĐoŵpeteŶĐe ďased tƌaiŶiŶg aŶd leaƌŶiŶg ŵodel foƌ ǀoĐaioŶal tƌaiŶiŶg 
ĐoŶteǆts. IŶ this ŵodel the paƌtŶeƌs aiŵ to take iŶto aĐĐouŶt the difeƌeŶĐes of the 
paƌtŶeƌ iŶsituioŶs aŶd the PolǇteĐhŶiĐ IŶsitute of Leiƌia paƌiĐipates iŶ this pƌojeĐt 
ǁith theiƌ TeĐhŶologiĐal “peĐializaioŶ Couƌses.
 IŶ this aƌiĐle ǁe pƌeseŶt soŵe ƌesults of the Poƌtuguese paƌtŶeƌship 
ĐoŶĐeƌŶiŶg its TeĐhŶologiĐal “peĐializaioŶ Couƌses ĐoŶĐeƌŶiŶg the iƌst phase of 
the pƌojeĐt, aiŵed at kŶoǁiŶg the ĐoŶĐepioŶs of ďoth tƌaiŶeƌs aŶd tƌaiŶees of 
these Đouƌses oŶ ĐoŵpeteŶĐe ďased leaƌŶiŶg aŶd tƌaiŶiŶg ;CBL/CBTͿ aŶd hoǁ ǁell 
the tƌaiŶeƌs used theŵ iŶ theiƌ pƌaĐiĐes. The ƌesults oďtaiŶed suggest that the 
TeĐhŶologiĐal “peĐializaioŶ Couƌses of the PolǇteĐhŶiĐ IŶsitute of Leiƌia ŵeet these 
ǀoĐaioŶal tƌaiŶiŶg ŵethodologies aŶd that ďoth tƌaiŶeƌs aŶd tƌaiŶees kŶoǁ theiƌ 
oďjeĐiǀes aŶd ƌoles iŶ the Đouƌse.

Keywords

CoŵpeteŶĐe Based TƌaiŶiŶg, CoŵpeteŶĐe Based LeaƌŶiŶg, 

Introduction

The PolǇteĐhŶiĐ IŶsitute of Leiƌia ;IPLͿ has ďeeŶ paƌiĐipaiŶg siŶĐe ϮϬϬϵ iŶ aŶ 
EuƌopeaŶ LeoŶaƌdo da ViŶĐi pƌojeĐt – pƌojeĐt TƌaiŶFƌaŵe – ǁheƌe ϭϮ iŶsituioŶs 
fƌoŵ ϵ ĐouŶtƌies aiŵ to ďeteƌ kŶoǁ theiƌ pƌaĐiĐes of CoŵpeteŶĐe Based TƌaiŶiŶg 
aŶd LeaƌŶiŶg ;CBT/CBLͿ. The goal of this pƌojeĐt is, aŶd ďased oŶ ĐuƌƌeŶt theoƌeiĐal 
fƌaŵeǁoƌk oŶ CBT/CBL, to pƌopose a ŵodel that take iŶto aĐĐouŶt the iŶsituioŶal 
peƌspeĐiǀes, iguƌiŶg hoǁ theiƌ difeƌeŶĐes ;as iŶsituioŶal size, geogƌaphiĐal loĐaioŶ, 
iŶaŶĐial staŶd, adŵiŶistƌaiǀe ĐapaĐitǇ, seƌǀiĐes aŶd teĐhŶiĐal eƋuipŵeŶtͿ iŶlueŶĐe 
tƌaiŶiŶg aŶd leaƌŶiŶg aŶd hoǁ these difeƌeŶĐes ĐaŶ ďe fƌaŵed iŶ a Ŷeǁ fƌaŵeǁoƌk 
;TƌaiŶFƌaŵe, ϮϬϭϬͿ. This pƌojeĐt also aiŵs at deǀelopiŶg tools aŶd iŶstƌuŵeŶts that 
alloǁ paƌtŶeƌs to studǇ theiƌ iŶsituioŶs.
 The PolǇteĐhŶiĐ IŶsitute of Leiƌia eŶteƌed this pƌojeĐt thƌough its 
TeĐhŶologiĐal “peĐializaioŶ Couƌses ;CET - Cursos de Especialização TecnológicaͿ. IŶ 

POLYTECHNIC INSTITUTE OF LEIRIA’S TECHNOLOGICAL SPECIALIZATION 

COURSES UNDER COMPETENCE BASED TRAINING AND LEARNING MODELS: 

A LEONARDO DA VINCI PROJECT STUDY
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oŶe of the iƌst stages of the pƌojeĐt, tǁo ƋuesioŶŶaiƌes haǀe ďeeŶ elaďoƌated to 
ďe passed oŶ the tƌaiŶeƌs aŶd tƌaiŶees to kŶoǁ the tƌaiŶiŶg/leaƌŶiŶg ĐoŶteǆt of eaĐh 
iŶsituioŶ ĐoŶĐeƌŶiŶg Đouƌses that adopt CBT/CBL ŵethodologies. Theƌefoƌe, IPL 
passed this ƋuesioŶŶaiƌe ;aǀailaďle oŶliŶeͿ to CET tƌaiŶeƌs aŶd tƌaiŶees. ϭϵ tƌaiŶeƌs 
aŶd ϯϰ tƌaiŶees aŶsǁeƌed these ƋuesioŶŶaiƌes. 
 We ǁill shoǁ, iŶ the Ŷeǆt seĐioŶs, soŵe of the ƋuesioŶs ŵade, aŶsǁeƌs ǁe 
got aŶd aŶ iŶteƌpƌetaioŶ of the ƌesults.

CET courses and the development of competences: the trainer perspective

NiŶeteeŶ CET tƌaiŶeƌs aŶsǁeƌed the ƋuesioŶŶaiƌe ǁheƌe theiƌ opiŶioŶ ǁas asked 
oŶ seǀeƌal diŵeŶsioŶs oŶ theiƌ teaĐhiŶg pƌaĐiĐe. IŶ a iƌst diŵeŶsioŶ ǁe aiŵed to 
kŶoǁ theiƌ ǀisioŶ oŶ the ǁoƌk ďased oŶ ĐoŵpeteŶĐes aŶd its iŵpleŵeŶtaioŶ iŶ the 
CET Đouƌses. We ďegaŶ ďǇ askiŶg theŵ to giǀe us theiƌ ideas oŶ ĐoŵpeteŶĐe ďased 
eduĐaioŶ. The ƌesults oďtaiŶed aƌe shoǁŶ iŶ taďle ϭ.

WhiĐh of the desĐƌipioŶs ďeloǁ its ďest to Ǉouƌ idea of 
CoŵpeteŶĐe Based EduĐaioŶ? Nº %

KŶoǁledge, “kills aŶd Aitude aƌe iŶtegƌated eleŵeŶts of the 
learning process and assessment.

12 ϲϯ%

Theƌe is a peƌŵaŶeŶt ƌeleĐioŶ oŶ the pƌofessioŶ aŶd the pƌofes-

sioŶal aitude. 12 ϲϯ%

LeaƌŶiŶg-, Đaƌeeƌ-aŶd ĐiizeŶship ĐoŵpeteŶĐes of the paƌiĐipaŶts 
aƌe siŵulated. 12 ϲϯ%

The paƌiĐipaŶt is the ŵaiŶ foĐal poiŶt of eduĐaioŶ. 11 ϱϴ%
LeaƌŶiŶg iŶ aŶd leaƌŶiŶg fƌoŵ pƌaĐiĐe is the staƌiŶg poiŶt of the 
eduĐaioŶ pƌogƌaŵ. 11 ϱϴ%

The ;ĐoŶteŶtͿ supeƌǀisioŶ is ǀaƌied aŶd iŶe-tuŶed oŶ the leaƌŶiŶg 
ƌeƋuiƌeŵeŶts of the paƌiĐipaŶts. 10 ϱϯ%

PaƌiĐipaŶts aƌe assessed ĐoŶiŶuouslǇ thƌoughout the leaƌŶiŶg 
process.

8 ϰϮ%

LeaƌŶiŶg aĐiǀiies take plaĐe iŶ difeƌeŶt ŵeaŶiŶgful pƌaĐiĐal situ-

aioŶs. 7 ϯϳ%

The ĐuƌƌiĐuluŵ is ĐoŶstƌuĐted iŶ suĐh a ǁaǇ that the ͚self-guidiŶg͛ 
of paƌiĐipaŶts iŶĐƌeases ĐoŶiŶuouslǇ. 6 ϯϮ%

Coƌe Tasks, Woƌk PƌoĐesses & CoŵpeteŶĐes aƌe the staƌiŶg poiŶt 
foƌ the deǀelopŵeŶt of the eduĐaioŶal pƌogƌaŵ. 6 ϯϮ%

Otheƌ 2 ϭϭ%

 We also ǁaŶted, uŶdeƌ this sĐope, to kŶoǁ ͞What kiŶd of ͚eduĐaioŶal 
ĐoŶĐept͛ is leadiŶg iŶ Ǉouƌ oƌgaŶizaioŶ / iŶ Ǉouƌ ǁaǇ of teaĐhiŶg? .͟ The ƌesults 
oďtaiŶed aƌe shoǁ iŶ iguƌe ϭ.

Figure 1

These aŶsǁeƌs seeŵ to iŶdiĐate that tƌaiŶeƌs aƌe faŵiliaƌ ǁith the theoƌeiĐal ĐoŶĐepts/
fƌaŵeǁoƌk of the CET Đouƌses ;D.‘, ϮϬϬϲͿ.
 IŶ oŶe otheƌ diŵeŶsioŶ, ǁe tƌied to kŶoǁ the kiŶd of teaĐhiŶg eleŵeŶts/
ŵethods of iŶstƌuĐioŶs/stǇles of leaƌŶiŶg the tƌaiŶees used. The ƌesults oďtaiŶed aƌe 
shoǁ iŶ iguƌe Ϯ.

Figure 2
Table 1

What kiŶd of ͞eduĐaioŶal ĐoŶĐept͟ is used iŶ Ǉouƌ oƌgaŶizaioŶ/iŶ Ǉouƌ ǁaǇ of teaĐhiŶg?

What kiŶd of teaĐhiŶg eleŵeŶts/ŵethods of iŶstƌuĐioŶ/stǇles of leaƌŶiŶg do Ǉou use?
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 Figuƌe Ϯ shoǁs us that theƌe is iŶdiǀidual aŶd ;ĐollaďoƌaiǀeͿ gƌoup ǁoƌk 
;aŶsǁeƌ giǀeŶ ďǇ all tƌaiŶeƌsͿ. We also see aŶ iŵpoƌtaŶĐe giǀeŶ to pƌojeĐts, uŶdeƌ 
a pƌoĐess deǀelopŵeŶt ŵethodologǇ, ǁhiĐh poiŶts to the deǀelopŵeŶt of leaƌŶiŶg 
ĐoŵpeteŶĐes. We also eŵphasize oŶe-to-oŶe iŶstƌuĐioŶ ;tutoƌialͿ ŵethodologǇ 
aŶsǁeƌed ďǇ alŵost a half of the tƌaiŶeƌ s͛ saŵple.
 Neǆt ǁe tƌied to kŶoǁ the degƌees of fƌeedoŵ giǀeŶ to the tƌaiŶees oŶ 
seǀeƌal paƌaŵeteƌs. These paƌaŵeteƌs aŶd ŵodal ǀalues of the aŶsǁeƌs aƌe giǀeŶ iŶ 
taďle Ϯ. Do studeŶts haǀe fƌeedoŵ of ĐhoiĐe ĐoŶĐeƌŶiŶg the folloǁiŶg topiĐs:

Table 2

Do studeŶts haǀe fƌeedoŵ of choice coŶceƌŶiŶg the folloǁiŶg topics:
1 = No fƌeedoŵ of choice, 5 = coŵplete fƌeedoŵ of choice Mode ;19 ƋuesioŶŶaiƌesͿ

The deĐisioŶ of leaƌŶiŶg taƌgets 
1

The ĐhoiĐe of plaĐe of eduĐaioŶ ;iŶ sĐhool/ iŶ ĐoŵpaŶǇͿ 1

The ĐhoiĐe of leaƌŶiŶg eŶǀiƌoŶŵeŶt ;digital/ĐoŶtaĐt houƌs/iŶdepeŶdeŶt ǁoƌkͿ 3

The ĐhoiĐe of guidiŶg aŶd assessŵeŶt ;shape/poiŶt iŶ iŵeͿ 2

 These ƌesults ĐaŶ ďe eǆplaiŶed ďǇ the faĐt that CET Đouƌses aƌe iŶside a ŶaioŶal 
legislaiǀe fƌaŵeǁoƌk that deiŶes a Ŷuŵďeƌ of Đlasses, pƌaĐiĐal aŶd theoƌeiĐal houƌs, 
Đuƌse oďjeĐiǀes, etĐ., aŶd thus doŶ͛t depeŶd oŶ the tƌaiŶeƌs oƌ tƌaiŶees. Neǀeƌtheless, 
the tƌaiŶeƌ has fƌeedoŵ iŶ the deiŶiioŶ of the leaƌŶiŶg eŶǀiƌoŶŵeŶt aŶd assessŵeŶt 
methodology and we see in Table 2 that the trainer adopt and pass to students that 

fƌeedoŵ.
 We also tƌied to kŶoǁ if the ͚fƌeedoŵ of ĐhoiĐe͛ ĐhaŶges duƌiŶg the Đouƌse 
of the eduĐaioŶal pƌogƌaŵ. The aŶsǁeƌs giǀeŶ aƌe iŶdiĐated iŶ Figuƌe ϯ.

 

 This ƋuesioŶ is ƌaised oŶ the assuŵpioŶ that thƌough the Đouƌse leaƌŶiŶg 
competences are developed that give trainees more responsibility and autonomy in 

the ŵaŶageŵeŶt of theiƌ leaƌŶiŶg. This ĐoŶĐept is ĐleaƌlǇ assoĐiated ǁith leǆiďilitǇ. 
“ill, aŶd ďǇ the speĐiiĐitǇ of the CET Đouƌses, the leǆiďilitǇ ŵaƌgiŶ iŶ soŵe paƌaŵeteƌs 
is Ŷot ĐhaŶged. CET Đouƌses, ďǇ theiƌ legislaiǀe fƌaŵeǁoƌk aƌe Ŷot adapted to the 
client.

 We theŶ tƌied to kŶoǁ the kiŶds of eǀaluaioŶ that the tƌaiŶeƌs do. The 
aŶsǁeƌs aƌe shoǁ iŶ iguƌe ϰ.

Figure 4

 We ĐoŶsideƌ that assessŵeŶt ďǇ poƌfolio is the oŶe that ŵoƌe ĐleaƌlǇ 
aŶsǁeƌs to the deŵaŶds of CBT/CBL. As Figuƌe ϰ shoǁ, poƌfolios aƌe Ŷot ǀeƌǇ used iŶ 
CET Đouƌses. “ill, tƌaiŶeƌs giǀe gƌeat iŵpoƌtaŶĐe to oďseƌǀaioŶs, ǁhiĐh is, efeĐiǀelǇ, 
a ĐoŵŵoŶ eǀaluaioŶ pƌoĐeduƌe iŶ laďoƌ ĐoŶteǆt. Yes, ǁe see that the ŵost used 
teĐhŶiƋue is the ǁƌiteŶ test ǁhiĐh is the oŶe that is least adeƋuate to a CBL/CBT 
model.

 OŶ the peƌiod that the tƌaiŶeƌ eǀaluates the kŶoǁledge, skills aŶd aitudes 
of the tƌaiŶees, tƌaiŶeƌs aŶsǁeƌ as shoǁŶ iŶ iguƌe ϱ.

Figuƌe ϱ

Figure 3

Does this ͞fƌeedoŵ of ĐhoiĐe͟ ĐhaŶge duƌiŶg the Đouƌse of the eduĐaioŶal pƌogƌaŵŵe?

What kiŶd of assesseŵeŶts aƌe iŶǀolǀed iŶ Ǉouƌ eduĐaioŶal pƌogƌaŵŵe?

WheŶ do Ǉou assess the kŶoǁledge, skills aŶd aitudes of Ǉouƌ studeŶts?
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Table 1

 We see that all tƌaiŶeƌs assess duƌiŶg the Đouƌse ďut oŶlǇ soŵe assess at the 
ďegiŶŶiŶg. IŶ a pƌoĐess of deǀelopŵeŶt of ĐoŵpeteŶĐes, tƌaiŶeƌs should look to eaƌlǇ 
diagŶose ĐoŵpeteŶĐes to ǁoƌk oŶ theiƌ eǀoluioŶ.
 The paƌtŶeƌship also tƌied to oďtaiŶ otheƌ iŶdiĐatoƌs, although Ŷot iŶ suĐh 
aŶ eǆhausiǀe ǁaǇ, that ǁould alloǁ kŶoǁiŶg the ƌelaioŶ ďetǁeeŶ the tƌaiŶeƌ aŶd 
the Đoƌpoƌate ǁoƌld. With this the paƌtŶeƌship aiŵed to kŶoǁ if ŵaƌket Ŷeeds aŶd 
the aŶsǁeƌs pƌoǀided ďǇ the tƌaiŶiŶg iŶsituioŶs to those Ŷeeds aƌe sǇŶĐhƌoŶized. The 
ƋuesioŶ aŶd aŶsǁeƌs aƌe iŶ iguƌe ϲ. 

Figure 6

 All tƌaiŶeƌs ĐoŶiƌŵ a ƌelaioŶ ǁith the laďoƌ ŵaƌket, ǁhiĐh alloǁ us to aiƌŵ 
that theƌe is a ĐoŶĐeƌŶ ǁith the ĐoŶstaŶt update of ĐoŵpeteŶĐes deŵaŶded ďǇ that 
laďoƌ ŵaƌket aŶd the oŶes ofeƌed ďǇ CET Đouƌses of IPL.

CET courses and the development of competences: the trainee perspective

CoŶĐeƌŶiŶg the ƋuesioŶŶaiƌes ďuild foƌ the tƌaiŶees, ǁe got aŶsǁeƌ fƌoŵ ϯϰ of 
ouƌ studeŶts fƌoŵ seǀeƌal Đouƌses ;͞AdŵiŶistƌaiǀe PƌaĐiĐes aŶd PuďliĐ ‘elaioŶs ,͟ 
͞CoŶseƌǀaioŶ aŶd ‘estoƌaioŶ of BuildiŶgs͟ aŶd ͞TeĐhŶiĐ of “oĐial IŶteƌǀeŶioŶ aŶd 
Dƌug addiĐioŶ .͟ This gƌoup ĐoŶsitutes a ĐoŶǀeŶieŶĐe saŵple. 
 We ďegaŶ ďǇ iŶƋuiƌiŶg tƌaiŶees͛ opiŶioŶ ĐoŶĐeƌŶiŶg ĐoŵpeteŶĐes, pƌofessioŶ 
aŶd peƌiŶeŶĐe of CET Đouƌses. The aŶsǁeƌs to oŶe of the ƋuesioŶs, ͞Aƌe Ǉou aǁaƌe 
of the ĐoŵpeteŶĐes that aƌe ƌeleǀaŶt / ŶeĐessaƌǇ iŶ Ǉouƌ ǀoĐaioŶal pƌofessioŶ / oƌ iŶ 
soĐietǇ iŶ geŶeƌal͟ aƌe iŶdiĐated iŶ iguƌe ϳ.

Figure 7

 OŶlǇ Ϯ tƌaiŶees ;ϲ% of the saŵpleͿ said that theǇ ǁeƌe Ŷo aǁaƌe of the 
ƌeleǀaŶt ĐoŵpeteŶĐes foƌ theiƌ pƌofessioŶal ĐoŵpeteŶĐes ǁhiĐh lead us to ĐoŶĐlude 
that, uŶdeƌ a ŵodel of leaƌŶiŶg ďǇ ĐoŵpeteŶĐes, theƌe ŵust haǀe ďeeŶ a peƌiŶeŶt 
stƌategǇ of disĐlosuƌe of ĐoŵpeteŶĐes ĐoŶŶeĐted to the pƌofessioŶ. Oƌ, oŶ the otheƌ 
side, as CET Đouƌses aƌe fƌeƋueŶted ďǇ ŵaŶǇ studeŶts that alƌeadǇ ǁoƌk iŶ the Đouƌse 
aƌea, ǁe ŵaǇ assuŵe that suĐh aǁaƌeŶess ŵaǇ alƌeadǇ ďe aĐƋuiƌed. 
 WheŶ ƋuesioŶed oŶ if the ŵajoƌitǇ of oďjeĐiǀes aŶd pƌogƌaŵ ĐoŶteŶt aƌe 
ƌeleǀaŶt to theiƌ ǁoƌk iŶ the futuƌe, ŵost of theŵ also ƌeĐogŶize it. This aŶsǁeƌ ŵaǇ ďe 
iŶteƌpƌeted as eǆisiŶg aŶ adeƋuaĐǇ oŶ ĐoŶteŶts aŶd ŵethodologies that take tƌaiŶees 
ĐoŶsideƌ ƌeleǀaŶt appƌeŶiĐeships. 
 Neǆt, aŶd ǁheŶ ƋuesioŶed oŶ hoǁ ǁell theǇ kŶeǁ the Đouƌse leaƌŶiŶg 
oďjeĐiǀes, ǁe got also posiiǀe aŶsǁeƌs, as seeŶ iŶ iguƌe ϴ. This ŵeaŶs that has ďeeŶ 
a ĐoŶĐeƌŶ of the ĐooƌdiŶaioŶ of the Đouƌse oŶ ĐoŵŵuŶiĐaioŶ ǁith studeŶts aŶd that 
it has ďeeŶ suĐĐessful. 

Figure 8

Aƌe Ǉou aǁaƌe of the ĐoŵpeteŶĐes that aƌe ƌeleǀaŶt/ŶeĐessaƌǇ iŶ Ǉouƌ ǀoĐaioŶal pƌofessioŶ/oƌ iŶ soĐietǇ iŶ geŶeƌal?

Do Ǉou keep ĐoŶtaĐt ǁith ĐoŵpaŶies/oƌgaŶizaioŶs fƌoŵ Ǉou ƌegioŶ that aƌe ƌelated to Ǉouƌ tƌaiŶiŶg?

Aƌe Ǉou aǁaƌe of Ǉouƌ oǁŶ leaƌŶiŶg oďjeĐiǀes/aiŵs?
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 WheŶ ƋuesioŶed oŶ the ƌeleǀaŶĐe of the oďjeĐiǀes aŶd ĐoŶteŶts foƌ theiƌ 
futuƌe ǁoƌk, tƌaiŶees also ƌespoŶded aiƌŵaiǀelǇ, as shoǁŶ iŶ iguƌe ϵ, ǁhiĐh alloǁs 
us also to deduĐe that the Đouƌse is ĐoheƌeŶtlǇ oƌgaŶized to alloǁ the aĐƋuisiioŶ of 
the necessary competences. 

Figure 9

 Figure 10

 We theŶ aiŵed at kŶoǁiŶg the Đouƌse ĐoheƌeŶĐe oŶ the pƌofessioŶal 
ĐoŵpeteŶĐes. WheŶ ƋuesioŶed aďout if the ĐoŶteŶts of the Đlasses aƌe ƌelated to the 
Đouƌse leaƌŶiŶg oďjeĐiǀes, ŵost tƌaiŶees ƌeĐogŶize this ƌelaioŶ, as shoǁŶ iŶ iguƌe ϭϬ.

Figure 11

 EǀeƌǇ tƌaiŶee ;ϭϬϬ%Ϳ ƌeĐogŶized that theƌe is a ǀaƌietǇ of leaƌŶiŶg 
ŵethodologies. Yes, theƌe aƌe soŵe that aƌe ŵoƌe pƌedoŵiŶaŶt, as shoǁ iŶ iguƌe ϭϮ. 
This ǁaǇ, ǁe see that ŵethodologies suĐh as ƌole plaǇ aƌe Ŷot ǀeƌǇ used aŶd the saŵe 
happeŶs ǁith tutoƌial ǁoƌk. Woƌk aŶd iŶdiǀidual ǁoƌk aƌe iŶdiĐated ďǇ ϭϬϬ% of the 
trainees. 

Figure 12

 We also aiŵed to kŶoǁ the tƌaiŶeƌ-tƌaiŶee ƌelaioŶ. BǇ aŶalǇziŶg the ƌesults 
of iguƌes ϭϯ, ϭϰ aŶd ϭϱ, ǁe see that theƌe is a high leǀel of saisfaĐioŶ ĐoŶĐeƌŶiŶg 
tƌaiŶeƌ suppoƌt aŶd iŵe theǇ ŵake aǀailaďle to that suppoƌt. EǀeƌǇ tƌaiŶee also said 
that theƌe is a ĐoŶĐeƌŶ ďǇ the tƌaiŶeƌ iŶ adapiŶg the ĐoŶteŶts to the iŶdiǀidual pƌoile 
of the tƌaiŶeƌ.

EƋuallǇ, ǁheŶ asked oŶ the ƌelaioŶ of the assessŵeŶt aŶd ǁhat ǁas leaƌŶt, tƌaiŶees 
ƌeĐogŶize the adeƋuaĐǇ of ǁhat ǁas taught aŶd ǁhat ǁas assessed, as shoǁ iŶ iguƌe 
ϭϭ. This ƌeiŶfoƌĐes the iŶteƌŶal ĐoheƌeŶĐe of these Đouƌses.

Most of the oďjeĐiǀes aŶd ĐoŶteŶt of the teaĐhiŶg pƌogƌaŵŵe aƌe ƌeleǀaŶt foƌ ŵǇ futuƌe ǁoƌk?

The ĐoŶteŶt of the teaĐhiŶg pƌogƌaŵ ĐoŶŶeĐts ǁith the leaƌŶiŶg oďjeĐiǀes

The ĐoŶteŶt of the assesseŵeŶt ĐoŶŶeĐts to ǁhat i haǀe ďeeŶ taught

What kiŶd of teaĐhiŶg eleŵeŶts/ŵethods of iŶstƌuĐioŶs/stǇles of leaƌŶiŶg aƌe used iŶ Ǉouƌ Đouƌse?
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At last, ǁe ǁaŶted to kŶoǁ if studeŶts kŶeǁ theiƌ ƌole as tƌaiŶees. WheŶ ƋuesioŶed 
oŶ theiƌ ƌole ĐoŶĐeƌŶiŶg the Đouƌse oďjeĐiǀes, tƌaiŶees aŶsǁeƌed aiƌŵaiǀelǇ, as 
shoǁ iŶ iguƌe ϭϲ. This led us to ĐoŶĐlude that tƌaiŶees assuŵe theŵselǀes as aĐiǀe 
paƌiĐipaŶts iŶ the ŵaŶageŵeŶt of theiƌ appƌeŶiĐeship. 
 

Figure 14

Figuƌe ϭϱ

Final considerations

GiǀeŶ the ǁide sĐope of the TƌaiŶFƌaŵe pƌojeĐt, ǁheƌe ϭϭ paƌtŶeƌs fƌoŵ ϵ ĐouŶtƌies 
paƌiĐipated, aŶd oƌgaŶizaioŶs of difeƌeŶt sizes aŶd Đultuƌes, the ƋuesioŶŶaiƌes ǁeƌe 
desigŶed iŶ a ǀeƌǇ ĐoŵpƌeheŶsiǀe ǁaǇ to ďe applied iŶ heteƌogeŶeous ǀoĐaioŶal 
tƌaiŶiŶg ĐoŶteǆts. Theƌefoƌe, the authoƌs aƌe aǁaƌe that soŵe of the doŵaiŶs Đould 
ďe ŵoƌe deepeŶed iŶ the ŶaioŶal ĐoŶteǆt. Yet, these ƋuesioŶŶaiƌes alloǁ us aŶ 
iŶteƌpƌetaiǀe ƌeadiŶg of a ŶoŶ-ƌepƌeseŶtaiǀe saŵple of the CET uŶiǀeƌse populaioŶ 
oŶ theiƌ iŶǀolǀeŵeŶt iŶ the ǁoƌk ďǇ ĐoŵpeteŶĐes. Foƌ ƌeasoŶs that aƌe ƌelated to 
the appliĐaioŶ of the ƋuesioŶŶaiƌes, ǁe didŶ͛t ŵatĐh tƌaiŶeƌs aŶd tƌaiŶees of the 
saŵe Đouƌses. But, foƌ oŶe side, if this pƌoĐeduƌe ďƌiŶgs us ŵethodologiĐal liŵitaioŶs, 
foƌ otheƌ side, aŶd as ŵost opiŶioŶs go iŶto the saŵe ĐoŶĐlusioŶs, ǁe ŵaǇ put the 
hǇpothesis that theƌe is aŶ efeĐiǀe ƌelaioŶ ďetǁeeŶ the CET Đouƌses aŶd ǁoƌk ďǇ 
competences.

Bibliography

TƌaiŶFƌaŵe ;ϮϬϭϬͿ. TƌaiŶFƌaŵe IŶtƌoduĐioŶ. AĐĐessed ϴth of JuŶe, ϮϬϭϭ iŶ 
htp://tƌaiŶfƌaŵe.eduŶetďg.Đoŵ/.

D.‘. ;ϮϬϬϲͿ. DeĐƌeto-Lei Ŷº ϴϴ/ϮϬϬϲ  de Ϯϯ de Maio . Diáƌio Da ‘epúďliĐa—I “éƌie-A, Nº ϵϵ, Ϯϯ de 
Maio de ϮϬϬϲ. AĐĐessed ϴth of JuŶe, ϮϬϭϭ iŶ 

htp://ǁǁǁ.dges.ŵĐtes.pt/N‘/ƌdoŶlǇƌes/CϮCϭϱϬAD-AϭDϱ-ϰBϮϬ-ϴAϴD-ϭBϱAϲϮϱϴEϴCF/ϭϭϮϯ/
DLϴϴϮϬϬϲ.pdf 

Figure 13

Figure 16

I aŵ ĐoŶteŶt aďout the supeƌǀisioŶ aŶd ĐoaĐhiŶg of the teaĐheƌ

The teaching content is adjusted to individual needs

The aŵouŶt of ĐoŶtaĐt ďetǁeeŶ teaĐheƌ aŶd studeŶts is suiĐieŶt

Aƌe Ǉou aǁaƌe of Ǉouƌ oǁŶ leaƌŶiŶg oďjeĐiǀes/aiŵs?


